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By the end of today, participants will: 

 

1. Understand the impact of DDMs on educator evaluation 

 

2. Understand quality expectations and assessment criteria for  

    DDM assessments 

 

3. Begin to develop DDMs that will be used in 2014-2015 



DEFINITION 

“Measures of student learning, growth, 

 and achievement related to the 

 Curriculum Frameworks, that are 

 comparable across grade or subject  

level district-wide” 
 

District Determined Measures 
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The Educator Evaluation Framework 
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Everyone earns two ratings 

Ratings are obtained 

through data collected  

from observations, 

walk-throughs and  

artifacts 

Ratings are based on trends and patterns  

in student learning, growth and  

achievement over a period of at least  

2 years.          

Data gathered from DDM’s and  

State-wide testing  
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Exemplary 1-yr Self-

Directed 

Growth Plan 

2-yr Self-Directed Growth Plan 

Proficient 

Needs 

Improvement 
Directed Growth Plan 

Unsatisfactory Improvement Plan 

Low Moderate High 

Rating of Impact on Student 

Learning 
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on  
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Performance 



The purpose of DDMs is to assess Teacher Impact 
 

The student scores, the Low, Moderate, and High 
growth rankings are totally internal 

 

DESE (in two years) will see: 
 

Summative Rating (Exemplary, Proficient, Needs 
Improvement or Unsatisfactory) 

 

AND 
 

 Impact on Student Learning overall L, M or H for 
each educator (based on two year trend for at 
least two measures) 



Year Measure Student Results 

Year 1 
MCAS SGP, grade 8 English language 

arts  
Low growth 

Year 1 Writing assessment Moderate growth 

Year 2 
MCAS SGP, grade 8 English language 

arts 
Moderate  growth 

Year 2 Portfolio assessment Moderate growth 
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Key Messages 



The Role of DDMs
To provide educators with an opportunity to: 
 

 Understand student knowledge and learning 
patterns more clearly  
 

 Broaden the range of what knowledge and skills 
are assessed and how learning is assessed 
 

 Improve educator practice and student learning 
 

 Provide educators with feedback about their 
performance with respect to professional practice 
and student achievement 

 

 Provide evidence of an educators impact on 
student learning 
 



District Determined Measures 

Regulations: 
 
 

Every educator will need data from at least 2 
different measures (different courses or different 
assessments within the same course) 
 
 

Trends must be measured over a course of at 
least 2 years 
 
 

One measure must be taken from State-wide 
testing data such as MCAS if available 
 
 

One measure must be taken from at least one 
District Determined Measure 



Timeline 
2013-2014  District-wide training, development         

                    of assessments and pilot 

 

2014-2015  All educators must have 2 DDMs in     

                    place and collect the first year’s data 

 

2015-2016  Second year data is collected and all    

                    educators receive an impact rating   

                    that is sent to DESE 

The Development of DDMs 



Is the measure aligned to content? 

  

Does it assess what is most important for students 
to learn and be able to do?  
 

 

Does it assess what the educators intend to teach?  



Is the measure informative?  
 

Do the results of the measure inform educators 
about curriculum, instruction, and practice? 
 
 

Does it provide valuable information to educators 
about their students? 

 
 

Does it provide valuable information to schools 
and districts about their educators? 



Does it measure growth?  

Student growth scores provide greater insight into 
student learning than is possible through the sole 
use of single-point-in-time student achievement 
measures.  

 

DDMs that measure growth help to “even the 
playing field” for educators–allowing educators who 
teach students who start out behind have a similar 
opportunity to demonstrate their impact on student 
learning as educators who teacher students who 
start out ahead.  
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GROWTH SCORES for Educators Will Need to Be Tabulated 

for All Locally Developed Assessments 
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Comparable within a grade, subject, or 
course across schools within a district. 

 

 Identical measures are recommended for 
educators with the same job, e.g., all 5th 
grade teachers in a district.  

 

Impact Ratings should have a consistent 
meaning across educators; therefore, 
DDMs should not have significantly 
different levels of rigor  
 

 



Exceptions:  When might assessments not be identical? 

 

 Different content (different sections of Algebra I) 

 

 Differences in untested skills (reading and writing on 
math test for ELL students) 

 

 Other accommodations (fewer questions to students 
who need more time) 

 

 NOTE: Roster Verification will allow teachers to verify 
that all of these students were in her/his supervision 

 

 The number of students that comprises a class that is 
too small has not yet been determined by DESE.  

 



District Determined Measures 

Direct 
Measures Indirect 

Measures 



• Assess student learning, growth, or achievement with 

respect to specific content 

 

• Strongly preferred for evaluation because they measure the 

most immediately relevant outcomes from the education 

process  

Direct 
Measures 



Indirect 
Measures 

• Provide information about students from means other than 

student work 

 

• May include student record information (e.g., grades, 

attendance or tardiness records, or other data related to 

student growth or achievement such as high school 

graduation or college enrollment rates) 

  

• To be considered for use as DDMs, a link (relationship) 

between indirect measures and student growth or 

achievement must be established  



Portfolio assessments 
 

Repeated measures 
 

Holistic Evaluation 
 

Approved commercial assessments 
 

District developed pre- and post-unit and course 
assessments 

 

Capstone projects 

 

Direct 
Measures 



If a portfolio is to be used as a DDM that measures 
growth, it must be designed to capture progress 
rather than to showcase accomplishments.  

23 

Direct 
Measures 



Description: 

  Multiple assessments given throughout the year 

Example: 

 Running records, mile run 

Measuring Growth: 

 Graphically 

 Ranging from the sophisticated to simple 

Considerations: 

 Authentic Tasks  

 Avoid repeated measures on which students may 
demonstrate improvement over time simply due to 
familiarity with the assessment  

 

Direct 
Measures 
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Direct 
Measures 



Description:  

 Assess growth across student work collected throughout the 
year.  

Example:  

 Tennessee Arts Growth Measure System  

Measuring Growth: 

 Growth rubric should include detailed descriptions of what 
growth looks like across the examples and not the quality at 
any individual point.  

Considerations: 

 Option for multifaceted performance assessments 

 Rating can be challenging & time consuming 

 The approach would also be valuable when the students in a 
particular grade, subject, or course have quite varied levels of 
ability but are working on a common task.  

 

 

 

Direct 
Measures 
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1 2 3 4 

Details 

No improvement in 

the level of detail. 

One is true 

* No new details 

across versions 

* New details are 

added, but not 

included in future 

versions.  

* A few new details 

are added that are 

not relevant, accurate 

or meaningful 

Modest 

improvement in the 

level of detail 

One is true 

* There are a few 

details included 

across all versions 

* There are many 

added details are 

included, but they are 

not included 

consistently, or none 

are improved or 

elaborated upon. 

* There are many 

added details, but 

several are not 

relevant, accurate or 

meaningful  

Considerable 

Improvement in the 

level of detail 

All are true 

* There are many 

examples of added 

details across all 

versions,  

* At least one 

example of a detail 

that is improved or 

elaborated in future 

versions 

*Details are 

consistently included 

in future versions 

*The added details 

reflect relevant and 

meaningful additions  

 

Outstanding 

Improvement in the 

level of detail 

All are true 

* On average there 

are multiple details 

added across every 

version 

* There are multiple 

examples of details 

that build and 

elaborate on previous 

versions  

* The added details 

reflect the most 

relevant and 

meaningful additions   

Example taken from Austin, a first grader from Anser Charter School in 

Boise, Idaho.  Used with permission from Expeditionary Learning.  Learn 

more about this and other examples at http://elschools.org/student-

work/butterfly-drafts 

 

 

Direct 
Measures 

http://elschools.org/student-work/butterfly-drafts
http://elschools.org/student-work/butterfly-drafts
http://elschools.org/student-work/butterfly-drafts
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http://elschools.org/student-work/butterfly-drafts


While some state and commercial assessments use 
sophisticated statistical methods for calculating growth 
with a post-test only (such as the MCAS), this 
approach is unlikely to be feasible or appropriate for a 
locally-developed academic measure.  

Direct 
Measures 



Description:  

 The same or similar assessments administered at the 
beginning and at the end of the course or year 

 

Measuring Growth:  

 Difference between pre- and post-test.  
 

Considerations:  

 “Students should not take a pre-test that is not valuable to 
their learning. We don’t want this to be an exercise in 
measuring growth for DDMs but a useful learning 
experience in its own right.”  

 

 Do all students have an equal chance of demonstrating 
growth? 

  

 

Direct 
Measures 



Advantages: 
   

Authentic 
 

Closely tied to curriculum 

Drawbacks: 
 

Must assess only the knowledge and skills 
explicitly taught as part of the curriculum 

 

Difficult to measure growth 

Direct 
Measures 



Description:  

 A single assessment or data that is paired with other 
information 

 

Measuring Growth, where possible: 

 Use a baseline 
 

 Assume equal beginning 

Considerations: 

 May be only option for some indirect measures 

 

 What is the quality of the baseline information? 

Indirect 
Measures 



Measure growth 
 

 Instrument items collectively show a range of difficulty 
from easy to hard so that the instrument shows no 
floor or ceiling effects as either a pretest or a posttest 
 

Alignment to curriculum 
 Frameworks 
 CCOs (Core Curriculum Objectives from DESE) 

 http://www.doe.mass.edu/edeval/ddm/example/ 

 
 Includes writing to text 
 
Assessment “security” 

 

 

http://www.doe.mass.edu/edeval/ddm/example/


 

Development of a common administration 
   procedure addressing 

Clarifying prompts 
Responses to student queries 
Students not following directions 
Length of time to complete 
Time of year administered 
 

Development of a common scoring process 
Common rubric 
Exemplars 
 

Assure comparability of assessments 
Reliability 
Validity 
Non-Bias 

 



 Ensure that Assessments 
 

 Inform instruction – primary goal 
 

 Meet requirements of DDMs – secondary goal 
 

 Consider the minimum number of assessments necessary 
 

 Each educator must have 2 
 

 One should measure “a year’s growth” 
 

 The other may be a unit assessment 
 

 Graduation requirement courses 

 

 

 



 Assessments must reflect a range of cognitive demands and 
a range of item difficulties (from easier to harder items) so 
that they discriminate appropriately between strong and weak 
performers. 

  
 

 Existing Sources of DDMs: 
 

 Consider modifying assessments that you already use 
 

 Consider CEPAs (Curriculum Embedded Performance 
Assessments) in DESE Model Curriculum Units 

 http://www.doe.mass.edu/candi/model/default.html 
 

 Consider Commercial Assessments  

 Galileo for mathematics and science 

 

 

 

http://www.doe.mass.edu/candi/model/default.html


The important part of this process needs to be the focus:  

 

 Your discussions about student learning with colleagues 

 

 Your use of assessment data to inform instruction 

 

 Your discussions about student learning with your evaluator 

 

 An ongoing process 

 



 Checklist   Tracker 



 



Please complete to the best of your ability 
before the end of the day today – Return to 
Office 

 

Will be used to 

 Identify groups who need assistance 

Ensure rigor 

Ensure comparability 
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Subject Course Cours

e ID 

Potential 

DDM1 

Potential 

DDM2 

Potential DDM3 

HS 07350 Smith Abagail 1

0 

ELA Grade 10 

ELA 
01051 MCAS 

ELA 10 

NO 

    

HS 07351 Smith Abagail 9 ELA World 

Studies  
01058 Writing to 

text 

    

HS 07351 Smith Abagail 9 ELA Grade 9 

ELA 
01051   

    

HS 07352 Smith Brent 1

0 

Math IMM 2   
    

HS 07352 Smith Brent 1

0 

Math IMM 1   MCAS 

MATH10 

NO 

    

HS 07353 Smith Cathy 1

1 

Social 

Science 

World 

Studies  
04053   

    

HS 07354 Smith Deb 1

2 

Enginee

ring 

Engineerin

g 
    

    

HS 07355 Smith Emily 1

2 

Scienc

e 

Science     
    

HS 07356 Smith Frank k

-

4 

PE PE     
    

HS 0736 smith Gus K Math Math     
    

ELE

M 

07357 Smith Gus K ELA ELA    Fountas 

and 

Pinnell or 

DRA 

    





Please complete to the best of your ability 
before the end of the day today – Return to 
office 

 

Will be used to ensure that all educators have 
2 DDMs for 2014-2015 
 



 
“Perfect is the enemy of good.” 
     Voltaire 
 



 DESE DDM Technical Guides 

 http://www.doe.mass.edu/edeval/ddm/ 

 

 Model Curriculum Units for Curriculum Embedded 
Performance Assessments (CEPAs) with rubrics 

 http://www.doe.mass.edu/candi/model/ 

 

 DESE Core Curriculum Objectives 

 http://www.doe.mass.edu/edeval/ddm/example/ 

 

 Delaware Rubrics 

 http://www.doe.k12.de.us/aab/English_Language_Arts/writin
g_rubrics.shtml 
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