
 

 

D R .  D E B O R A H  B R A D Y  

QRHS AND PARCC  



DO NOW 
RELATIONSHIPS AND CONVERGENCES 

WHAT ARE THEY? HAVE THEY CHANGED? 



COMMONALITIES AND GENERALITIES 



WHAT IS THIS EQUATION ABOUT? 



TO AVOID INITIATIVE OVERLOAD SYNDROME IN 
QUABBIN (OR ANYWHERE IN MA)… 

Create Courses using 
Understanding by 
Design and including 
Curriculum Embedded 
Performance 
Assessments  like the 
Massachusetts Model 
Curriculum Units 

The Partnership 
for Assessment 
for Readiness 
for college 
replaces the 
MCAS.  

Piloted in 2014; 
replacing MCAS 
in 2015 (except 
for those 
working on 
passing) 

When Assessment 
is changed, 
Curriculum and 
Instruction 
change, too. 
(CIA) 

District 
Determined 
Measures assess 
the growth scores 
of students and 
their teachers, 
mandated by 
DESE’s Evaluation 
Model 

The International 
Baccalaureate is 
the only course of 
studies that 
actually prepares 
students for 
college  and the 
work world(CCR) 
based on 
Conley’s research 
on college 
readiness. .   

College and 
Career 
Readiness and 
the Common 
Core (2011 MA 
Frameworks) 



 ALL OF THESE INITIATIVES ARE 
AIMING FOR ONE, DESIRABLE 

GOAL…CCR 



TODAY’S AGENDA AND 
GOALS 



Agenda 

I.  Quabbin Regional High School Initiatives 

II. PARCC Introduction:  

• PARCC Pilot 

• PARCC pre-test (looking at student work) 

• PARCC 2015 and after 

• Example  high school PARCC questions 

• The major shifts with PARCC from MCAS 

•  Cognitive Complexity  

http://vimeo.com/42788913 

•  Writing to Text; writing to multiple texts 

• Shifting the curriculum (MCU) 

• Assessing rigor and alignment Core 

Curriculum Objectives (CCO) 

III.  Breakout Sessions by department to 

plan 

 PARCC support for students 

 Atlas shifts (CEPAs) 

 Assessing all Educators using student 

growth scores in District Determined 
Measures 

  

IV.   Report out by department on next 

steps 
 

Goals for the Day 

• All HS educators will have 
a plan for further 
movement toward 
developing College and 
Career Readiness for all 
students: 

• PARCC support for 
students 

• Atlas work based on 
MA MCU standards 

• Plan for this year and 
next 

• Consider District 
Determined Measures 
for all educators in 
SY2015 
 

http://vimeo.com/42788913


PARCC PILOT ASSESSMENTS 

PARCC Pilot at QRHS 

PARC

C 

ELA 

Test 

Sessi

ons 

Math 

Test 

Session

s 

PBA 

only 

3 2 

EOY 

only 

2 2 

Both 5 4 

ELA 

Time  ELA (PBA) EOY 

Lit analysis 80 + 40 70 Session 

1 

+70 

Research 85+45 35 Session 

2 

+35 

Narrative 50+45 

Total 120+130 105+105 

Math  PBA (mid year) EOY 

Alg, Geom, 

Math 1 

55+30 Session 1 70+35 Session 1 

55+30 Session 2 70+35 Session 2 

Total 85+85 105+105 



ELA PILOTED PARCC 

Looking at Student Work 
• Grade 10 

• Used 7th Grade PARCC 

 

Looking at Student Work 
• Grade 11-12 

• Used 10th Grade PARCC 

 

 

STUDENT DIRECTIONS 

You have read three texts describing 

Amelia Earhart. All three include the 

claim that Earhart was a brave, 

courageous person. The three texts 

are: 

• “Biography of Amelia Earhart” 

• “Earhart's Final Resting Place 

Believed Found” 

• “Amelia Earhart’s Life and 

Disappearance” 

Consider the argument each author 

uses to demonstrate Earhart’s 

bravery. 

Write an essay that analyzes the 

strength of the arguments about 

Earhart’s bravery in at least two of the 

texts. Remember to use textual 

evidence to support your ideas. 

STUDENT DIRECTIONS 
Use what you have learned from 

reading “ Daedalus and Icarus ” 

by Ovid and “ To a Friend Whose 

Work Has Come to Triumph ” by 

Anne Sexton to write an essay that 

analyzes how Icarus’s experience 

of flying is portrayed differently in 

the two texts. 

As a starting point, you may want 

to consider what Is emphasized, 

absent, or different In the two texts, 

but feel free to develop your own 

focus for analysis. 
Develop your essay by providing 

textual evidence from both texts. 

Be sure to follow the conventions 

of standard English. 



HIGH: THIS ONE SEEMS TO BE THE MOST ACCURATE READING 
AND COMPARISON OF THE TWO POEMS, BUT IT LACKS DEPTH 

AND DEVELOPMENT OF THE IDEAS.   

THE OVERALL MESSAGE IS MISSING. 
In “A Friend Whose Work has Come to Triumph” by Anne Sexton, she takes 

Icarus and transforms him from an immature child into an accomplished man.  
When in Ovid’s poem “Daedalous and Icarus” Icarus falls to the sea, he curses his 
“instructor’s art” meaning the person who taught him how to fly.  Whereas in 
Sexton’s poem, Icarus seems to plunge gracefully and thankful for the short amount 
of time he had to fly. 
 In Ovid’s poem, Icarus’ father calls to him in line 360-362, but in Sexton’s 
poem Icarus’ father did not seem to care and was out shopping in the town while his 
son plummeted to the ocean.  Daedalous in Ovid’s poem is vengeful by the end of the 
poem, whereas in Sexton’s he is nowhere to be found in text. 
 Anne Sexton seems to take a more youth empowering side to Ovid’s poem 
“Daedalous and Icarus”.  Angry or vengeful speech is totally absent from Sexton’s 
poem, but Ovid takes a more pessimistic view of his story. 



MIDDLE: THIS STUDENT SEEMS TO UNDERSTAND SOME 
ELEMENTS OF THE TWO POEMS, AND HAS SOME SENSE OF 
HOW THEY DIFFER, BUT THE ESSAY LACKS IN FOCUS AND 

NEVER QUITE GETS AROUND TO CLEARLY ANSWERING 
THE PROMPT. 

 Ovid’s “Daedalus and Icarus” is strongly altered in Sextons rendition of 

the story in her work “To a Friend whose work has come to triumph.”  The main 

change is the perspective in which the story is written, in Ovids piece, Daedalus 

is portrayed as a gentle caring man who simply wants to go home and Icarus is 

a rowdy excitable young man, but Sexton transforms each of them into the 

exact opposite.  “See how casually he glances up and is caught” (Sexton) 

Sexton writes of Icarus, heading to this death – Sexton almost paints death as a 

thing of beauty, and Icarus as someone who became entranced by the 

thought and was yet never at fault.  Alternatively, Daedalus seems aloof and 

uncaring.  Sexton neglegts to speak of him until the very end after Icarus has 

fallen, and says of Daedalus that he was sensible; Being sensible is a direct 

contradiction to Ovid’s portrayal of Daedalus after his son took the fatal plung 

that ended his life.  Ovid created a man who was devastated “Where are you 

Icarus…he called again…and he began to rail and curse his art” (Ovid), 

Daedalus is a man who only cared of his son.  An additional change is the 

point of focus, Sexton created Icarus as the genious, the Perfect youth who’s 

life was gently snuffed out by the beauty of the world.  But Ovid created him as 

someone who was reckless and daring, someone who did not follow the 

cautions of his father.  In the End, Sexton reversed the roles of the two 

characters from Ovids edition, and altered them to make Daedalus appear 

aloof and unemotional, and Icarus as a perfect person caught in the perfect 

beauty of life. 



HIGH EXAMPLE GRADE 12 

   Anne Sexton writes the famous tale of Daedalus and Icarus from Icarus’ point of 

view. The story was written by Ovid, it was about a father and his son trapped on the 

island of Crete. The father, Daedalus, was an inventor who created wings that could 

fly himself and Icarus, his son, off the island. The two versions of the story have 

similarities and differences. One similarity is that both saw Icarus; ignorance to his 

father’s words. When Daedalus warned Icarus about not paying attention to flying 

straight Icarus ignored him Icarus was too distracted by flying to realize that going to 

close to the sky would mean that the wax would melt off of the wings. “Icarus forsook 

his guide, and, bold in vanity, began to soar, rising upon his wing to touch the skies” 

(Ovid 349-351).  This quote can describe how Icarus was feeling when he ignored 

Daedalus. ”Feel the fire at his neck and see how casually he glances up and is caught 

wondrously tunneling into that ho eye” (Sexton 10-12) When comparing Ovid and 

sexton, these two authors describe the sun as a “hot eye” (Sexton 12) and “scorching 

sun” (Ovid 352)) to emphasize that the sun was burning or melting the wax off of the 

wings Icarus was using. A difference is that Sexton does not mention how Daedalus 

warned Icarus before taking flight….Sexton transforms Icarus from an arrogant boy to 

an innocent child, one who did not understand the actions he committed and one 

who also didn’t receive a warning from his father . Unlike the Icarus from Ovid’s 

perspective, whis is a boy who refused to acknowledge his father’s wishes and 

blatantly flew toward the sky. Except in both versions Icarus ends up dead because of 

his actions. Daedalus is transformed by sexton in a way that we do not find out . He 

gets transformed to sensible person but in Ovid’s story Daedalus becomes a crazy 

man who tries to kill his nephew, Perdix.  Perdix who was sent by Daedalus’ sister was a 

genius. "And as the yeas went by the gifted youth began to rival his instructor’s art” 

(Ovid 3760377). Daedalus was so mad that he ”sought to slay the youth and cast him 

headlong from Minerva’s fane—(Ovid 385-386. Perdix was saved a transformed into a 

bird . Daedaluswas still in the labyrinth alone except for his invention. 



LOW: THIS ONE IS FAIRLY REPRESENTATIVE OF THE 
TYPE OF RESPONSE I RECEIVED, WHICH SUGGESTS TO 

ME THAT MY STUDENTS GAVE UP AND DID NOT 
READ THE TWO POEMS DEEPLY. 

Sexton transforms Daedalus and Icarus from their 

youth to becoming adults.  In the poem “To a Friend 

Whose Work Has Come to Triumph” they mature from 

what they had been in “Daedalus and Icarus”.  Before 

when they flew they made stupid youthfull mistakes.  

Now they are mature and more experienced and fly 

more cautiously. 



 

 Students carefully consider two literary texts worthy of close 

study. 

 They are asked to answer a few new and more sophisticated 

multiple choice questions about each text to demonstrate their 

ability to do close analytic reading and to compare and 

synthesize ideas.  

 Which of the 6 claims from question 1 can be made 

after reading paragraphs 3 and 11. There may be 

more than one answer. 

 

 

 
15 



To a Friend Whose Work Has Come to Triumph  

 

Consider Icarus, pasting those sticky wings on, 

 testing that strange little tug at his shoulder blade, 

 and think of that first flawless moment over the lawn  

of the labyrinth. Think of the difference it made! 

 There below are the trees, as awkward as camels; 

 and here are the shocked starlings pumping past 

 and think of innocent Icarus who is doing quite well. 

 Larger than a sail, over the fog and the blast 

 of the plushy ocean, he goes. Admire his wings! 

 Feel the fire at his neck and see how casually 

 he glances up and is caught, wondrously tunneling 

 into that hot eye. Who cares that he fell back to the sea? 

 See him acclaiming the sun and come plunging down  

while his sensible daddy goes straight into town. 



COGNITIVE SHIFTS 
REQUIRED  

http://vimeo.com/42788913 

 

http://vimeo.com/42788913




DAGGERT’S 
RIGOR/”COMPLEXITY” SCALE 

“Task Complexity Continuum” 

   1             2  3  4           5 

MCAS  ` MCAS                   PARCC       CC Aligned Classrooms 

ORQ      Composition multiple             Authentic Tasks 

ELA  ORQ Math  texts         Simple/Complex  





 

 



The PARCC Research Assessments  

Literary Simulation Either Assessment 
May be given 

Research Simulation 

3-5 (E) 
6-8(MS) 
9-11(HS) 

Grade Bands 3-5 (E) 
6-8(MS) 

9-11(HS) 

2 days 
Mid-year 

Duration 
Computer (paper option 

first years) 

2 days 
Mid-year 

E, MS, HS—one extended one short 
literary text (digital also) 
HS—extended text could be literary 
non-fiction 

“Suite” of Interrelated Texts 
E. 250-800 words 

MS. 400=1000 words 
HS. 500-1500 words 

  

E, MS, HS—one extended and three 
shorter informational text (digital 

also) 
  

E—some M/C comprehension 
questions 

MS, HS—4-6 M/C comprehension 
questions 

Comprehension Questions 
Note higher level of 
challenge in PARCC 

E, MS, HS—6-9 M/C comprehension 
questions 

  

E, MS, HS—Narrative about one 
selection 

Writing Task 1 E—Summary on one text 

6-Summary without opinions or 
judgments 

7,8,HS—Objective Summary on one 
text 

E, MS, HS—Analytic essay on one or 
both texts 

Writing Task 2 E, MS, HS—Analytic essay on anchor 
text plus three other shorter texts  
(May be video, podcast, photo, 

etc.) 



Creating Curriculum Units  

That Support (or Surpass)  
The Cognitive Complexity of PARCC 

Literature 
One central Anchor text plus 

other clearly related texts 

Interrelated Texts on Clearly 
Defined and Refined Focus 

Informational 
One central anchor text plus other 

clearly related texts 

 
Read anchor text for clear 

comprehension 
Literal comprehension 

Literary techniques 

Author’s craft—why did the author 
use these techniques to create his 

message? 
  

Step 1 
Scaffolds 

Socratic Seminars, Get the 
Gist, Interactive Notebooks, 
simpler exemplars, graphic 

organizers 

Read anchor text for clear 
comprehension  

Literal comprehension 
Structure, literary, rhetorical 

techniques 

Author’s craft—why did the author 
use these techniques to create his 

message? 
  

 

Relate the anchor text to the 
essential questions or theme. 

Going deeper Step 2 
Cognitive Complexity 

Relate the anchor text to the 
essential questions or theme. 

 

Read and comprehend additional 
texts and compare and contrast 
to the anchor text as they relate 

to the essential questions or 
theme 

Going deeper Step 3 

  
Analyze 

Organize 
Cite claims 

Write argument; 
 present argument (project, 

essay, museum, debate, 
etc.)  

reflect for metacognitive 
awareness of whole process 

Read and comprehend additional 

texts and compare and contrast to 
the anchor text as they relate to 
the essential questions or theme 

      



MCAS PROFICIENCY = ? 

NEEDS IMPROVEMENT?  



Revised Bloom’s 
Taxonomy 

Webb’s DOK Level 1 
Recall & Reproduction 

Webb’s DOK Level 2 
Skills & Concepts 

Webb’s DOK Level 3 
Strategic Thinking/ Reasoning 

Webb’s DOK Level 4 
Extended Thinking 

Remember 
Retrieve knowledge from 
long-term memory, 
recognize, recall, locate, 
identify 

o Recall, recognize, or 
locate basic facts, 
details, events, or ideas 
explicit in texts 

o Read words orally in 
connected text with 
fluency & accuracy 

o Define terms 

   

Understand 
Construct meaning, clarify, 
paraphrase, represent, 
translate, illustrate, give 
examples, classify, 
categorize, summarize, 
generalize, infer a logical 
conclusion), predict, 
compare/contrast, match 
like ideas, explain, 
construct models 

o Identify or describe 
literary elements 
(characters, setting, 
sequence, etc.) 

o Select appropriate words 
when intended 
meaning/definition is 
clearly evident 

o Describe/explain who, 
what, where, when, or how 

o Specify, explain, show 
relationships; explain why, 
cause-effect 

o Give non-examples/examples 
o Summarize results, concepts, 

ideas 
o Make basic inferences or logical 

predictions from data or texts 
o Identify main ideas or accurate 

generalizations of texts 
o Locate information to support 

explicit-implicit central ideas 

o Explain, generalize, or connect ideas using 
supporting evidence (quote, example, text 
reference) 

o Identify/ make inferences about explicit or implicit 
themes 

o Describe how  word choice, point of view, or bias 
may affect the readers’ interpretation of a text 

o Explain how concepts or 
ideas specifically relate 
to other content 
domains or concepts 

o Develop generalizations 
of the results obtained 
or strategies used and 
apply them to new 
problem situations 

 

Apply 
Carry out or use a 
procedure in a given 
situation; carry out (apply 
to a familiar task), or use 
(apply) to an  unfamiliar 
task 

o Use language structure 
(pre/suffix) or word 
relationships 
(synonym/antonym) to 
determine meaning of 
words 

o Use context to identify the 
meaning of words/phrases 

o Obtain and interpret information 
using text features 

 

o Apply a concept in a new context 
o Illustrate how multiple 

themes (historical, 
geographic, social) may 
be interrelated 

Analyze 
Break into constituent 
parts, determine how parts 
relate, differentiate 
between relevant-
irrelevant, distinguish, 
focus, select, organize, 
outline, find coherence, 
deconstruct (e.g., for bias 
or point of view) 

o Identify whether specific 
information is contained in 
graphic representations 
(e.g., map, chart, table, 
graph, T-chart, diagram) or 
text features (e.g., 
headings, subheadings, 
captions) 

o Categorize/compare literary 
elements, terms, facts, details, 
events 

o Identify use of literary devices 
o Analyze format, organization, & 

internal text structure (signal 
words, transitions, semantic 
cues) of different texts 

o Distinguish: relevant-irrelevant 
information; fact/opinion 

o Identify characteristic text 
features; distinguish between 
texts, genres 

o Analyze information within data sets 
or texts 

o Analyze interrelationships among 
concepts, issues, problems 

o Analyze or interpret author’s craft 
(literary devices, viewpoint, or 
potential  bias) to critique a text 

o Use reasoning, planning, and 
evidence to support inferences 

o Analyze multiple 
sources of evidence, 
or multiple works by 
the same author, or 
across genres, time 
periods, themes 

o Analyze 
complex/abstract 
themes, perspectives, 
concepts 

o Gather, analyze, and 
organize multiple 
information sources 

o Analyze discourse 
styles 

Evaluate 
Make judgments based on 
criteria, check, detect 
inconsistencies or 
fallacies, judge, critique 

  o Cite evidence and develop a logical 
argument for conjectures 

o Describe, compare, and contrast 
solution methods 

o Verify reasonableness of results 
o Critique conclusions drawn 

o Evaluate relevancy, 
accuracy, & 
completeness of 
information from 
multiple sources 

o Draw & justify 
conclusions 

o Apply understanding in 
a novel way, provide 
argument or 



Revised 

Bloom’s 

Taxonomy 

Webb’s DOK Level 1 

Recall & 

Reproduction 

Webb’s DOK Level 2 

Skills & Concepts 

Webb’s DOK Level 3 
Strategic Thinking/ Reasoning 

Webb’s DOK Level 4 

Extended Thinking 

Remember 
Retrieve 
knowledge from 
long-term memory, 
recognize, recall, 
locate, identify 

o Recall, observe,  & 
recognize facts,  
principles, properties 

o Recall/ identify 
conversions among 
representations or 
numbers (e.g., 
customary and metric 
measures) 

   

Understand 
Construct meaning, 

clarify, paraphrase, 

represent, translate, 

illustrate, give examples, 

classify, categorize, 

summarize, generalize, 

infer a logical conclusion 

(such as from examples 

given), predict, 

compare/contrast, match 

like ideas, explain, 

construct models 

o Evaluate an expression 
o Locate points on a grid or 

number on number line 

o Solve a one-step problem 
o Represent math 

relationships in words, 
pictures, or symbols 

o Read, write, compare 
decimals in scientific 
notation  

o Specify and explain relationships 
(e.g.,  non-examples/examples; 
cause-effect) 

o Make and record observations 
o Explain steps followed 
o Summarize results or concepts 
o Make basic inferences or logical 

predictions from 
data/observations 

o Use models /diagrams to 
represent or explain 
mathematical concepts 

o  Make and explain estimates 

o Use concepts to solve non-routine problems 
o Explain, generalize, or connect ideas using supporting 

evidence 
o Make and justify conjectures 
o Explain thinking when more than one response is possible 
o Explain phenomena in terms of concepts 

o Relate mathematical or 
scientific concepts to other 
content areas, other domains,  
or other concepts 

o Develop generalizations of the 
results obtained and the 
strategies used (from 
investigation or readings) and 
apply them to new problem 
situations 

 

Apply 
Carry out or use a 
procedure in a 
given situation; 
carry out (apply to 
a familiar task), or 
use (apply) to an  
unfamiliar task 

o Follow simple 
procedures (recipe-type 
directions) 

o Calculate, measure, 
apply a rule (e.g., 
rounding) 

o Apply algorithm or 
formula (e.g., area, 
perimeter) 

o Solve linear equations 
o Make conversions 

among representations 
or numbers, or within 
and between customary 
and metric measures 

o Select a procedure according 
to criteria and perform it 

o Solve routine problem 
applying multiple concepts or 
decision points 

o Retrieve information from a 
table, graph, or figure and use 
it solve a problem requiring 
multiple steps 

o Translate between tables, 
graphs, words, and symbolic 
notations (e.g., graph data 
from a table) 

o Construct models given 
criteria 

o Design investigation for a specific 

purpose or research question 

o Conduct a designed investigation 

o Use concepts to solve non-routine 

problems 

o Use & show reasoning, planning, and 

evidence 

o Translate between problem & symbolic 

notation when not a direct translation 

o Select or devise approach 
among many alternatives to 
solve a problem 

o Conduct a project that specifies 
a problem, identifies solution 
paths, solves the problem, and 
reports results 

Analyze 
Break into 
constituent parts, 
determine how 
parts relate, 
differentiate 
between relevant-
irrelevant, 
distinguish, focus, 
select, organize, 
outline, find 
coherence, 
deconstruct 

o Retrieve information 
from a table or graph to 
answer a question 

o Identify whether specific 
information is contained 
in graphic 
representations (e.g., 
table, graph, T-chart, 
diagram) 

o Identify a pattern/trend 

o Categorize, classify materials, 
data, figures based on 
characteristics 

o Organize or order data 
o Compare/ contrast figures or 

data 
o Select appropriate graph and 

organize & display data 
o Interpret data from a simple 

graph 
o  Extend a pattern 

o Compare information within or across 

data sets or texts 

o Analyze and draw conclusions from 

data, citing evidence 

o Generalize a pattern 

o Interpret data from complex graph 

o Analyze similarities/differences 

between procedures or solutions 

o Analyze multiple sources of 
evidence 

o analyze complex/abstract 
themes 

o Gather, analyze, and evaluate 
information 

Evaluate 
Make judgments 
based on criteria, 
check, detect 
inconsistencies or 
fallacies, judge, 
critique 

  o Cite evidence and develop a logical 

argument for concepts or solutions 

o Describe, compare, and contrast 

solution methods 

o Verify reasonableness of results 

o Gather, analyze, & evaluate 
information to draw conclusions 

o Apply understanding in a novel 
way, provide argument or 
justification for the application 

Create 
Reorganize 
elements into new 

o Brainstorm ideas, 
concepts, or 
perspectives related to 

o Generate conjectures or 
hypotheses based on 
observations or prior 

o Synthesize information within one data set, source, 

or text 

o Formulate an original problem given a situation 

o Synthesize information across 
multiple sources or texts 

o Design a mathematical model 



OTHER TOOLS:  MA MODEL CURRICULA 
AND RUBRICS (PP. 6-10) CEPAS 

  1 2 3 4 5 6 

Topic development: 

The writing and 

artwork identify the 

habitat and provide 

details 

  

Little topic/idea 

development, 

organization, 

and/or details  

Little or no 

awareness of 

audience and/or 

task 

Limited or weak 

topic/idea 

development, 

organization, and/or 

details  

Limited awareness of 

audience and/or task 

Rudimentary 

topic/idea 

development 

and/or organization  

Basic supporting 

details  

Simplistic language 

Moderate 

topic/idea 

developme

nt and 

organization  

Adequate, 

relevant 

details  

Some 

variety in 

language 

Full 

topic/idea 

development  

Logical 

organization  

Strong details  

Appropriate 

use of 

language 

Rich topic/idea 

development  

Careful and/or 

subtle 

organization  

Effective/rich use 

of language 

Evidence and 

Content Accuracy: 

writing includes 

academic 

vocabulary and  

characteristics of 

the animal or 

habitat with details 

Little or no 

evidence is 

included  

and/or 

content is 

inaccurate 

Use of evidence and 

content is limited or 

weak 

Use of evidence and 

content is included 

but is basic and 

simplistic 

Use of 

evidence 

and 

accurate 

content is 

relevant 

and 

adequate 

Use of 

evidence 

and 

accurate 

content is 

logical and 

appropriate 

A sophisticated 

selection of and 

inclusion of 

evidence and 

accurate content 

contribute to an 

outstanding 

submission 

Artwork; identifies 

special 

characteristics of 

the animal or 

habitat, to an 

appropriate level of 

detail 

Artwork does not 

contribute to the 

content of the 

exhibit 

Artwork demonstrates 

a limited connection 

to the content 

(describing a habitat) 

Artwork is basically 

connected to the 

content and 

contributes to the 

overall 

understanding 

Artwork is  

connected 

to the 

content of 

the exhibit 

and 

contributes 

to its quality 

Artwork 

contributes to 

the overall 

content of the 

exhibit and 

provides details 

Artwork adds 

greatly to the 

content of exhibit 

providing new 

insights or 

understandings  



RESOURCES 

TO SUPPORT  YOUR WORK  







OTHER TOOLS:  MA MODEL CURRICULA 
AND RUBRICS (PP. 6-10) CEPAS 

  1 2 3 4 5 6 

Topic development: 

The writing and 

artwork identify the 

habitat and provide 

details 

  

Little topic/idea 

development, 

organization, 

and/or details  

Little or no 

awareness of 

audience and/or 

task 

Limited or weak 

topic/idea 

development, 

organization, and/or 

details  

Limited awareness of 

audience and/or task 

Rudimentary 

topic/idea 

development 

and/or organization  

Basic supporting 

details  

Simplistic language 

Moderate 

topic/idea 

development 

and organization  

Adequate, 

relevant details  

Some variety in 

language 

Full topic/idea 

development  

Logical 

organization  

Strong details  

Appropriate use 

of language 

Rich topic/idea 

development  

Careful and/or 

subtle 

organization  

Effective/rich use 

of language 

Evidence and 

Content Accuracy: 

writing includes 

academic 

vocabulary and  

characteristics of 

the animal or 

habitat with details 

Little or no 

evidence is 

included  

and/or 

content is 

inaccurate 

Use of evidence and 

content is limited or 

weak 

Use of evidence and 

content is included 

but is basic and 

simplistic 

Use of evidence 

and accurate 

content is 

relevant and 

adequate 

Use of evidence 

and accurate 

content is logical 

and appropriate 

A sophisticated 

selection of and 

inclusion of 

evidence and 

accurate content 

contribute to an 

outstanding 

submission 

Artwork; identifies 

special 

characteristics of 

the animal or 

habitat, to an 

appropriate level of 

detail 

Artwork does not 

contribute to the 

content of the 

exhibit 

Artwork demonstrates 

a limited connection 

to the content 

(describing a habitat) 

Artwork is basically 

connected to the 

content and 

contributes to the 

overall 

understanding 

Artwork is  

connected to 

the content of 

the exhibit and 

contributes to its 

quality 

Artwork 

contributes to 

the overall 

content of the 

exhibit and 

provides details 

Artwork adds 

greatly to the 

content of exhibit 

providing new 

insights or 

understandings  



High-Medium-Low (H-M-L)  
 

Protocol 

 This protocol reduces the initial anxiety of competition 
since everyone will have an example of each level.  

 New groups can use this as a beginning protocol to 
explore and develop shared expectations for student learning 
and performance. 

 

 

 

 
 

 Each teacher brings in two or three examples of high, medium, and  low 
level work for a  specific task, test, or prompt  
 
 A simple protocol to monitor improvement  
 
 Teachers identify patterns in student work  
 
 Teachers create an action plan based on the patterns 
 
Or  teachers develop rubrics as descriptors of levels of quality of student 
work 
 

 
 



Looking at Student Work (LASW): High-Medium-Low (H-M-L) Protocol* 
 

Purpose: Teachers often use this rubric as a beginning point to monitor improvement in student work.  After each LASW session 

teachers identify patterns in student work and then form an action plan to help students improve in the area(s) identified.  New groups 

can use this as a beginning protocol to explore and develop shared expectations for student learning and performance. 

 

Time Process: Process Support: 

2 min 1. Before looking at the student work: 

 Choose a facilitator 

 Choose a timekeeper 

 Chose a recorder  

Refer to role descriptions for individual 

responsibilities.  

 

Facilitator: Note the time at which reflection must 

begin. 

10 min 2. High-Medium-Low Sorting 

 Without consulting other group members, each person sorts 

student work into High, Medium, and Low piles 

 After everyone has sorted the work, each member briefly 

shares general observations about student performance 

 

5 min 3. Developing a Rubric (or a general list of criteria) 

 Each member writes general descriptors for each level, H, M, 

& L 

 

15 min 4. Share descriptors and agree on a group rubric (or, less formally, a 

simple list of criteria that participants used to sort the work into 

piles) 

Recorder: Record rubric or criteria on chart paper for 

your group. 

10 min 5. Summarize your findings about student work 

 What was notable or surprising about the criteria your group 

used to sort the work? 

 What was notable to you about the students’ understanding? 

Individually reflect and write. (5 minutes) 

Record on chart paper.  (5 minutes) 

15 min 6. What are the next steps for teaching the students in the High, the 

Medium, and the Low group 

Develop an action plan for each level of student. 

Record on chart paper. 

10 min 7. Reflect on the protocol (Record your ideas on the Reflection 

Matrix) 

 What did you gain by using this protocol? 

 In what ways did the structure of this protocol help you and 

your group understand student thinking? 

 How could using this protocol to look at student work improve 

student learning, your classroom practice, and your work with 

peers? 

Facilitator: Make sure that all group members record 

their thoughts in the Reflection Matrix. 

*This protocol is an adaptation of the High-Medium-Low Protocol to be used in a workshop environment. 



BREAKOUT SESSION 

BY  DEPARTMENT  



BREAKOUT SESSION 
REPORT BACK 

• Guiding Questions 
1. First consider the impact of the PARCC tests and the Common Core on your 

department 
 What planning and instructional moves do the CC shifts call for teachers to make in their 

practice?  The Shifts include: 
1. Reading More Complex Texts 
2. Writing in your discipline (Argument, Narrative, Summary, Informational Texts) 
3. Writing from more than one source 
4. The increased cognitive complexity as reflected in Hess’ rubrics and Daggett’s model.  

2. How does incorporating the literacy shifts in literacy into planning and practice 
impact student learning in your department? 

3. How will you support your students’ success in your department this year and 
going forward? 

4. What does your department need to be successful? 
 
What shifts are the most critically important for your department with you in terms of 
preparing students for college and career success? Consider multiple texts, challenging 
texts, writing arguments/summaries that use the text. 
 
When thinking of the various components of a unit in Atlas, where might you 
expect to see evidence of the shifts?  Include Curriculum Embedded 
Performance Assessments in your discussion. Have you included 
authentic/real world performance assessments?  
 



PLAN FOR PARCC, ATLAS, DDM? 

September Oct Nov Dec Jan Feb March April May June 

 Introduction to 
PARCC and its 
relationship to 
CIA and Atlas in 
Quabbin 

 Look at the 
results of the 
MOCK PARCC in 
Quabbin 

1. Plan for SY2014 
to support the 
PARCC pilot and  

2. Align curriculum 
to the CC 
standards as 
demonstrated in 
the MCU 

3. Provide WTT 
practice in your 
discipline 

                First 
PARCC pilot 
Assessment 
 MCAS 

MCAS   Second 
PARCC 
Assessment 

 DDM s for all 
educated in 
the HS due to 
DESE 



 
“DON’T LET PERFECTION GET IN THE 

WAY OF GOOD.” 
 

“WE ARE ALL IN THIS TOGETHER” 
 

“IT WILL NOT BE PERFECT” 
“WE WILL BE MAKING MISTAKES 

ALONG THE WAY.” 
 
 


